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One of the pedag^ical principles of subjective criticism is that teaching 
ourselves and teaching others are part of the sa^€ activity. although this hap- 
pens frequently regardless of the sf^^cific pedagogical attitude/ it is another 
matter to consciously aim to enact the principle. to teach writing seems ^specr 

lALLY DIFFICULT .WITH SUCH AN AIM IN mtpj BECAUSE^Y-WQsf PREVAILING "OBJECTIVE" 
STANDARDS, THE TEACHER ALWAYS WRITES "BETTER" THANvTHE STUDEWTJ THE NATURAL THING 
TO DO SEEMS TO BE TO TRY TO "rAISE" THE STUDENT TO THE TEACHER 'S "UEVEL." In THE 
PROCESSy PEDAGOGY IS BIRJRCATED INTO .TWO ROLE-SPECIFIC PURPOSES! FOR THE STUDENT^ 
IT IS "improving WRITING SKILLS"; FOR THE TEACHER^ IT IS 'IMPROVING THE TEACHING OF 

writing skills." 

^ Subjective cr?t^ism proposes that cussroom aims are more productively con- 
reived as person-specific. Using this presupposition^ it is not possible _ 
TO apply a public standard of "cboD writing/' and each person's efforts^ teachers' 

AND students^ ARE INTERPRETED RELATIVE TO THE LOCAL STUDY CONTEXTS ESTA3LISHED 
BY THE PARTICULAR CLASSROOM. It IS FURTHER ASSITED THAT EAC^t^^l^STITUENT OF THE 
CLASSROOM ALREADY HAS HIS OWN LANGUAGE SYSTEM THAT WILL BE' ACTIVATED IN ANY LAN- 
GUAGE-BASE) UNDERTAKING.^ FINALLY^ ON A PERSON-SPECIFIC BASIS^ TEACHERS AND STUD- 
ENTS SHARE AT LEAST ONE IMPORTANT MOTIVE: THAT ISy TO MAKE THEIR THOUGKTS KNOWN J^EM 

OTHER . Given these assumptions^ the pedagogy of writing is based on. a principle 

THAT OTHERS BESIDE MYSELF HAVE ALREADY ARTICUUTED^; NAMELY^^ THAT TO WRITE IS TO 
^ HAVE SOMETHING PARTICULAR TO SAY T9 SOMEQNE^^R SOME ^OUP/ IN PARTICULAR. ' If THIS 
\ CONCEPTION ^QEJ^RITING-OBTAINSy NO AMOUNT OF pfasE-PRUNING BY EXPERIENCED TEACHERS 
CAN PRODUCE IN A STUDENT THE. MOTIVATION T(^PE)fe<rHE NECESSARY TIME TO BECOME SAT- 
ISFIED WITH HIS OlfJ^ WRITING. OnLY WHEN A FWSON IS ABLE TO TELL HIMSELF THE IMPORT- 
ANCE OF WHAT HE HAS TO SAY CAN HE MOBILIZE HIS MENTAL ENERGIES TO WRITE THESE ' 
THOUGHTS. ALSOy AS I HAVE DISCUSSED ELSEWHERE^ ANY SORT OF QUALITATIVE GRADING 
OF WRITTEN WORK WILL SERIOUSLY INHip^-^THE SUBJECTIVE PROCE^.OF DECIDING 

WHAT one's THOUGHTS ARE AND OF TELLING THB»^^o)tHE RELEVANT PERSON. - 
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In the following remarks^ Twill present three paragraphs by three different 
undergraduate students and then try to distinguish between the traditional re^ed- 
lal approach to writing and the attitude which understands writing js a cohttriblh 
tion to a specific relationship. i will try to show that a ^dt i vat i onal. analysis 
of the writingy as opposed a clinical analysis of topical syntax and semantics^ • 
will more- readily e>tpose materials helpful to both people in the communicating 
relationship^ m) will further motivate each not how to write better abstractly^ 
but how to transform writing fr(^ an objective skill to a consciously directed 
instrument of personality. . . • ' * 

Each of the "AmroRs" I will discuss was in a course one of whose main aims 
WAS to explore how our attitudes toward literature developed between childhood 

^W\ND^THE PRESENT. ThIS OBVIOUSLY IS NOT A WRITING COURSE^ BUT, IS ONE THAT DEPENDS 
fundamentally on the reports C each reader of his PERSONAL EXPERIENCES; I KNOW 
FROM PRIVATE CONVERSATIONS WITH ■A.H STUDENT THAT THEY WERE GENUINELY MOTIVATED 
TO PURSUE THIS UNDERTAKING^ AND ALSO THAT EACH's MOTIVES WERE MUCH DIFFERETfT.FROM 

ONE another's. Furthermore^ the differences are significant as reflections of 
each's relationship with mEv the teacher. In the larger essays from which the 

paragraphs are TAKENy THE PURPOSE WAS TO REPORT^ AS' FULLY A^ POSSIBLE^ WHAT IN" 
,IGKT INTO one's OWN TASTE MAY BE GAINED BY COMPARING THE CHILDHOOD MEMORY OF A ' 
SPEICIFIC WORK OF LITERATURE. WITH ONE ' S PRESEf^- RESPONSE TO IT. It WILL BE OF 
INTEREST TO NOTEy WITH THIS CONSCIOUS PURPOSE "'iN MINDy- WHAT ACTUALLY- APPEARED 
IN THE REPORTS. It IS ALiSO OF CONSEQUENCE TO CONSIDER I FiiTHE PIECE OF WRITING 
^ CAN BE CRUiqilED FOR NOT FULFILLING ITS PURPOSE, IN VIEW ©P^THE FACT THAT I 
WAS THE ONLY AUDIENCE FOR THE ESSAYS. ThE SAMPLES ARE PRESENTED IN THE ORDER 
OF THEIR (in my JUDGMENT) .INCREA&JNG RESEMBLANCE TO "EXPOSITORY PROSE." FlRST, 
H^E IS Ms. E'S INTRODUCTION TO HER RESPONSE TO ElEANOR PoRTER'S FbLLYANNA . 

Reading Pollyanna again as an adult was like drawing a deep breath of 

FRESH AIR. WhAT||AN BE UPLIFTING ABOL/T A HEROINE WHO 13 GLAD OVER ILL- 

4 ^ 
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HEALTH AND CHIRPS ABOLfT BEING 'gLAD' OVfeR~EVERrTHING? Oh^ DON't SNEER> 
"l^ERy AND don't CALL ME A SENTIMENTAL OLD SLOB. RE^£MBER I'M A GRAND- 
MOTHER; I GREW UP DURING THE DEPRESS 1 0N> TAUGHTdcHOOL WAY BACK WHEN THERE 
STIU- WERE ONE ROOMED LITTLE GREY SCHOOL HOUSES^^ LATER T^^UGHT IN ^DDERN 
CARPETED ONES. I'VE RAISED A FAMILY OF SEVEN CHILDREN^ FOUR OF WHO ARE 
ADULTS; I HAVE HELPED TO NURSE AND BURY MY LOVED ONES AND HAVE GON^ 'AHEAD 
WITH LIFE. I HAVE NEVER BELIEVED THAT WE OUGHT TO DENY DISCOMFORT^ PAlNy 
AND EVIL; MY PHILOSOPHY HAS BEEN THAT IT IS FAR BETTER TO MEET THE UNKNOWN 
WITH A CHEERy A SMILE/ AND PLEf^ OF FAITH IN MANKIND. 

A REMEDIAL CRITIQUE OF THIS PARAGRAPH REVIEWS ONLY WHAT IT WRITTEN AND 
EVALUATES IT ON HOW EXPOSITORY IT IS. ThE DIRECT ADDRESS TO THE READER IS 

.Victorian and is a distracting usage; why not say^ "some may sneer at my 
attitude"? liiY not vary t}€ sentence openings instead of beginning each one 

with "I"? In FACTy WHY USE THE FIRST PERSON AT ALL— IT IS NOT~VERY OBJECTIVE. 
FlNAULYy WHO CARES ABOUT YOUR "PHILOSOPHY"; TELL US ONLY THE FACTS. By THE 
WAY "breath OF FRESH AIR" AND "fAITH IN MANKIND" ARE CLICHES; IMPPOVE YOUR 
>ADcAbULARY; SAY 'wHAI things are, INSTEAD OF WHAT 7>€Y ARE LIKEy AND AVOID VAGUE 
GENERALITIES. ~ , ' ' 

To READ THE PARAGRAPH IN TERMS OF ITS MOTIVES MEANS" ADMITTING THAT A ^REAT 
DEAL OF "extraneous" KNOWLEDGE IS TO BE INVOKED^ IN THIS CASEy ALL MY^4(M6wLEDGE 
OF Ms. E. As SHE REPORTSy SHE IS A GRANDMOTHER OF ABOUT FIFTY YEARS OLD AND 
HAS COME TO THE UNIVERSITY SO THAT SHE CAN^ERH FY HERSELF TO JOIN A PUBLIC SCHOOL 
SYSTEM. The specific piece of INFORMATION NOT INCLUDED IN THE RESPONSE^ BJT ONE 
WHICH Ms. HAD EXPLAINED TO ME. AT SOME LENGTH WAS THAT THE MARRIAGE THAT PRODUCED 
THE SEVEN CHILDREN HAD DISSOLVED AND THAT WAS ONE OF HER MAIN REASONS FOR COMiNG " 
TO THE UNIVERSITY. My KNOWLEDGE OF. THIS MOTIVATIONAL CIRCUMSTANCE RENDERS REMEDIAL 
CONSIDERATIONS TRIVIAL. ThE DEEP BREATH OF: FRESH AIR IS J^T A CLTCHE AT ALL; IT IS 
EXTREMELY TRUE FOR SOMEONE EXPRESSING GREAT RELIEF. ThE REPEATED FIRST PERSON IS 
AN UNDERSTANDABLE ASSERTION OF HER ACCOMPLI ShflENTS;. AND A PERSON IN HER CIRCUMSTANCI 
IN HER AGE USUALLY DOES HAVE A "PHILOSOPHY/' AND HER USAGE OF THE TERM IS ACCURATE 
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even though it does not refer to formal or academic endeavors, fis. e's perspec- ' 

TIVE ON POLLYANNA IS ONE WHICH HAS FOUND A PERSONAL USE FOR TRYING TO BE "gLAD/' 
AND^i^UCH PRESErirS HER OWN SENTIMEf^ALITIES AS DESERVED LUXURIES; SHE TAKES PAINS 
*J0 SHOwJtHAT THE READING EXPERIENCE WAS THE INDULGENCE^ RATHER THAN ANY FALSE OPTI- 
mism, to poif^ out that such thoughts might have been said djfferently could only 
have been a discouraging rudeness. 'j 

There is a sense in which Ms. E was also motivated to 'act as my teacher; she 

KNEW that I WAS NOT A PARE^^■y AND THAT I HAD NOT HAD ANY COMPARABLY SERIOUS STRUG- 
GLE IN MY LIFE. To HER MY CONDESCENSION TOmRD SEN:TIMENTALITIES WAS A M^RK OF 
YOUTHFUL NAIVETE: WHAT RIGHT DO THE PRIVILEGED AND FORTUNATE ^HAVE TO DERIDE THE 
FANCIES OF THE LESS FORTUNATE AND MORE EXPERIENCED? HeR STATEME^fT WAS VERY CON- 
SCIOUSLY DIRECTED TOWARD MEy AND IT WAS I WHO UNDERSTOOD WHY AND WHAT WAS BEHIND 
THE TOPICAL LANGUAGE. ThE COIWNICATION COULD NOT HAV^EEN MORE ' SUCCESSFUL; IF 

this is the casey what meaning can "writing skills" have beyond this? ' 

Consider now Mr. T's introduction to the report of his experiences with 
Edgar Burroughs's Tarzan qe Apes : 

Everyone- IS programmed for an fm\^L Bour of the flu. There is nothing 
like being sick. M¥ indisposition lasted about a week and had few symp- 
toms OTHER THAN AN OCCA^ONAL LIGHT COUGHy THE SNIFFLES^ AND A SLIGHT TEMP- 
ERATURE. The flu meant peace and qui ET^ no HOMEl^bRKy and- meals WITHOUT TOO . 
MANY VEGETABLES OF THE KIND I DIDN't LIKE. ThE FLU MEANT UNINTERRUPTED 
. ' RE/^ING IN THOSE PRE-TELEVISION DAYS.' My- Uf^JDY SICK BED WAS PILED HIGH 

■' WITH .ADVENTURE COMICS AND BOOKS DRAGGED OUT FROM THE CLOSET. It ALSO MEANT 
AN OPPORTUNITY TO 'PESTER MY MOTHER INTO DIPPING INTO HER PURSE TO BUY. ME A 

• NEW BOOK I HAD NOT ALREADY READ. NoW PICTURE ME PROPPED UP AMID A HEAP OF 
PILLOWSy ENJOYING^ THE SUPERB HIGH PRODXED IN PRE-TEENS BY A FEVER OF" 101. ! * 
My MOTHER HAD GONE UPTOWN TD, GET MORE MEDICATION^ AND .HAS PROMISED SHE WILL 
RETURN WITH SOMETHING GOOD IP E^Tj AND SOMETHING GOOD TO READ. As ALWAYS^ / 
, SHE RETURNS. WitH A SOFT DRINK, AN ICE CREAM, AND A BOOK WITH A FLAMBOYATfT 

^ COVER. I PLUNGE INTO THIS LATEST FRENZY . . . TAf^ OF WE APES . . . 

"The story goes rigkt to the heart of my fantasy world. It keeps" me quiet ' 
for hours. . ■ • 

6 
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If this paragraph came into a writing "clinic/' I MIGHT SAY THAT THE WORD ' 
"SUSCEPTI^BL^'is MORE ACCURATE THAN "PROGRAf«)"; I COULD REMARK THAT THE WRITER 
IS USING THE PHRASE "nOW PICTURE ME" WHEN 4 IS ACTUALLY PICTURING HIMSELF. I 
MAY IMPATIENTLY NOTE THAT THE PP^GRAPH CHANGES TENSE IN THE MIDDLE. I MIGHT 
WONDER AT A CERTAIN DEGREE OF CONTRIVANCE AND ARTIFICE IN THE RECREATION OF THE 
CHILDHOOD scene: TELL YOUR EXf^ERIENCES^ f^R. Tj DON'T COLOR THE "FACTS" IN WISTFUL 

perspectives. . .. 

My acquaintance with Mr. T makes such commentary inappropriate. He is just 

MY AGEy which MEANS .THAT BOTH OF US HAD "RRE-TELEVISION'\cHILDHOODS. BECAUSE WE 
HAD SPOKEN ABOUT OUR CHILDHOODS AND THE EXPERIENCES OF BEING SICK> 30ME OF THE 
MATERIAL IN HIS PARAGR/^^H IS AN ALLUSION TO OUR CONVERSATION^ AND TO SOME OF MY 
REMARKS IN CLASS. FIr. T IS PREPARING TO BE A TEACHER/ BUT HE WOULD LIKE TO BE A 

' WRITERyAND HE UNDERSTANDS THE ^SIMILARITY BETVE^ A TEACHER's SELF-DRAMATIZATION 
(that ISy MINE> IN class) AND A WRITER'S (Hi'Sy IN HIS SELF-DESCRIPTIONS) . He IS 
MAKING USE OF OUR PRIVATE AGREEMENT ON HOW TO INTERPRET CERTAIN KIND OF SELF-DES- 
CRIPTION, SO THAT HIS SLIGKT ^IFICE IS A K^ OF CODE BETWEEN US "bOYS" AND AN 
ATTEMPT TO INDULGE HIS INTEREST IN/^EATIVE WRITING. ThE PHRASE "NOW PICTURE ME" 
IS ADDRESSED Tp MEy AND HE KN0WS"'THAT I KNOW THAT HE IS ASKING ME TO PICTURE HIM 
AS HE PICTURES HIMSELF. It IS THIS KIND OF MUTUAL UNDERSTANDING "rflAT mKES COM- 
MUNICATION POSSIBLE; THE UNDERSTANDING IS NEVER APPARENT IN ThiE ACTUAL PIECE OF 

' WRITING, AND CANNOT BE ASSUMED .FROM THE WRITING. ' 

THE TIME OF WRITING .(''k. T WAS CONCERNED ABOUT HIS YOUNG SON WHO DOES NOT ' 
LIVE WITH HIM. HiS IMAGES, OF BOYHOOD ARE COMPLICATED BY THE TACIT COMPARISON 
OF HIS OWN BOYHOOD WITH: HIS SON'S, PERHAPS'TO Mr. T's ADVANTAGE AND WITH A SEJ^SE' 
OF UNFULFILLED RESPONSIBILITY. SiNCE I DO^OT HAVE A .SON, I FELT HE. HAD HAD AN 
EXPERIENCE HE COULD TEACH. ME ABOUT—NAMELY, A FATHER S>EEbift|GS ABOUT A SON WHOSE 
MOTHER IS INDULGING HIM; IT IS COMPIXTELY IMPOSSIBLE TO GET^ SUCH\A'ME/V^ING FROM 
THIS PARAGRAPH WITHOUT HAVING HAD MY SPECIFIC RELATIONSHIP WlA PR. T. IN VIEW 
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OF THESE THOUGKTS. WITH WHICH I "SEB." TVlE PARAGRAPH. ISOLATING TECHT^ICALITIES 
OF GRAMW AND DICTION IS NOT RELEVANT TO THE MAIN MOVEMENTS OF Ca^milCATION 
BE-mEEN Pi^. T AND ME. fiR. T's STATEMENT, LIKE Ms. E'S, WAS WELL SUITED TO OUR 

pedagogical and personal relationship. 

Consider now one of FIs. J's opening statements to the discussion of her 

CHILDHOOD experience OF "CINDERELLA." 

"Cinderella" was on of those tales which came to life when it was told to 

ME. I can remember FEELING UNCOMFORTABLE AND EVEN SOMEWHAT UPSET UPON BEING 

TOLD Cinderella's stepmother and sisters had mistreated her. I can also 

REMEMBER MY ELATION FOR HER WHEN SHE WAS ALLOWED TO- GO TO THE BALL> AND THIS 
EXCITEMENT PEAKED, FINALLY, WHEN THE GLASS SLIPPER FIT ON TO CiNDERELLA's 
FOOT. Now I THOUGHT, SHE WOULD BE RELIEVED FROM HER LONG SUFFERINGS, AT HOME, , 
FOR THE PRINCE WAS SURE TO RIGHT T}€ INJUSTICES THAT HAD BEEN BROUGHT UPON HER 
* •' • • 

I THINK THIS PARAGRAPH IS AN EXAMPLE OF GOOD EXPOSITORY PROSE AND COTTIUNICATIVE 
FAILURE. The feelings AND EXPERIENCES ARE DISTINCTLY REPORTED; THE LANGUAGE 
IS HISTORICAU AND LITERALLY AQCURATE: "I CAN REMEMBER . . . ", "NoW I THOUGHT," 
AND SO ON. It is also a GOOD EXAMPLE OF A TOPIC PARAGRAPH WHICH INTRODUCES A 
LONG DISCUSSION WITH A GENERAL STATEMENT THAT IS CLEAp AND DIRECT . 

My sense of its failure is personal and not objective. Ms. J is a relatively 

TYP-ICAL UNDERGRADUATE,/fWENTY YEARS OLD, AND UNDER THE USUAL PRESSURES TO DO WELL 
IN SCHOOL. She was especially eager and diligent in meeting with me in ORDER TO 
MAKE SURE THAT SHE WAS DOING "THE RIGHT THING," THAT SHE UNDERSTOOD WHAT I WAS 
TALKING ABOUT, AND THAT HER OWN WORK REFLECTED WHAT SHE THOUGHT I WANTED HER TO 

DO. Often, in class, she was witty,- aggressive, and defiatiit in a respectful v^y. 
Finally^ she was very much concerned that she tended tq^conceal her feelings 
in ways unknown to her, and perhaps in our repeated meetings I COULD DISCLOSE the 

difficulty. In some important respects, she felt that I DID HELP her out-, BUT 
THERE were still MANY STATEMENTS OF THE KIND CITED ABOVE. 
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my sense of attenuated coi^unication in this statef^f^ is related to 
belief tj-iat it is an accurate' reflection of my pedagogical relationship with 

Ms'. J. PaRTICULARLYaI had not succeeded in overcoming her habit of ORIEIiTING 
HER WORK MOTIVES FIRST TOWA^ HIGH GRADES AND CONSEQUEf^LY TOWARD TRYING TO 
I^ET WHAT SHE THOUGHT WERE THE TEACHER* S DEMANDS— THAT IS TOWARD CONFORMING WITH 
A VIEW TO THE REWARD. At THE END OF THE SEMESTER WH^^ AFTER THIS ESSAY WAS SUB" 
MITTEDy Ms. J LEFT MY OFF ICE SOMEWHAT IRRITATED THAT I WOULD NOT TELL HER^ BEFORE 
OTHERS IN THE CLASS^ WHAT HER GRADE WAS. (ThERE WERE ONLY TWO POSSIBLE GRADES^ 
GIVEN ON THE BASIS OUTLINED AT THE END OF BEADlNeS. Ml EEELIMJS.. ) It BECAME 
FAIRLY CLEAR IN THE LAST TWO CONVERSATIONS WITH HER THAT HER INITIATIVES WERE 
OF THE FORM: I WILL DISCUSS MY WORK WITH YOU AS MANY TIMES AS I NEED TO IN ORDER 
TO GET AN "A." This issue supervened in our relationship^ and I was NOT ABLE TO 
REDUCE Ms. J'S PRE-EXISTING^ SELF-AIDMITTED INHIBITION ABOUT REPORTING FEELINGS. 
To ME^ THE PARAGRAPH REFLECTS COOPERATION WITHOUT SUFFICIENT INVOLVEMENT. 

There' WAS some success. She reported that this was the first time in her 

SCHOOL CAREER SHE HAD EVER TO RECORD AND OTHERWISE STUDY HER FEELINGS ABOLTT LIT" 

f S 

ERATURE. She BELIEVED^ IN PRINCIPLE^ THAT IT WAS IMPORTANT TO HER TO UNDERlft^ 
SUCH PROJECTS; OTHER PARTS OF HER WORK REFLECTED COMMUNICATIVE ATTITUDES SIMILAR 
TO THOSE OF Ms. E AND Mr. T. On BALANCE/ HOWEVER^ I THINK I FAILED TO CULTIVATE 
WITH HER THE ACTIVE SUBJECTIVE LANGUAGE THAT WOULD SUPERSEDE THE MOTIVES TOWARD 
TECHNICAL (^NFORMITY" IN -THE' SERVICE OF OBJECTIVE ACADEMIC SUCCESS. 

In EACH OF THE INSTANCES I HAVE CITED^ MY MAIN MEANS OF INTERPRETING TH£ V 
WRITTEN MATERIALS WAS MY GRADUALLY CONSTRUCTED SENSE OF RELATIONSHIP WITH THE 
STUDENTS. Wo MATTER HOW EXPERIENCED IN WRITING I MAY BE^ THIS EXPERIENCE DOES 
.NOT AMOUNT TO OBJECTIVE AUTHORm IN THE SKILL OF WRITING^ AND IT CANNOT BE USED 
to MEASLRE ANYONE -ELSE ' S ALLEGED SKILLS. WhAT DOES CREATE MY /AUTHORITY I 
CLASSROOM EXPOSURE OF MY LANGUAGE SYSTEM. •STUDE^^S SLOWLY ASSEMBLE A SERIES OF 
THEIR SUBJECTIVE JUDGMENTS OF WHICH FEATURES IN MY LANGUAGE SYStEM ARE ASSIMIl-ABLE 
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TO THEIR OWN. ThEY DEVEUDP AN OVERALL SENSE OF WHETHER THEY HAVE ANYTHING TO 
SAY TO NE. AFTER HEARING WHAT I HAVE TO SAY TO THEM. In THIS PROCESS, OUR RE- 
SPECTIVE HABITS OF PERCkrVING AND EVALUATING OTHER PEOPLE COME INTO PLAY, AS WELL 
AS OUR CONCEPTIONS OF HOW TO USE AND DEAL WITH AUTHORTTY. ThE EXPERIENCE AND USE 
OF LANGUAGE ll\ THE CLASSROOM IS THE MOST VIABLE GROUNDWORK ON WHICH TO RAISE IS- 
SUES OF LANGUAGE DEVELOPMEfiT . ThERE IS NO USE IN TRYING TO DEPERSONALIZE THE PED- 
AGOGICAL SITUATION^ BECAUSE ANY SORT OF TEACHING INVOLVES THE COOPERATION OF TVO 
OR MORE MINDSy AND NOT THE INVOCATION OF PRE^GIVEN ROLES. 

In the EAGERNESS of LITERATE SOCIETIES TO PERPETUATE LITERACY^ THE TENDENCY 
HAS BEEN TO CONCEIVE OF READING AND WRITING AS FORMS OF KNOWLEDGE T}V\T CAN BE 
TAUGKT AND UNDERSTOOD SCIENTIFICALLY. ThIS MEANS THAT LANGUAGE AND ITS CONSTITUENT 
FEATURES HAD TO BE OBJECTIFIED^ THAT IS^ SET APART FROM ALL OTHER EXPERIENCE. WRIT- 
ING IS ONE OF THESE FEATURES AND ITS J0B^5CTIFICATION CONSISTS IN THINKING OF IT 
AS A SKILLy LIKE DRIVING OR TELEVISION REPAIRTNGr>llSTORICALLY^ HOWEVER^ LANGUAGE^ 
AND ESPECIALLY LITERACY^ HAS BEEN THE PRIVILEGE AND INSTRUMENT OF THE POWERFUL^ THE 
WEALTHY^ AND THE AUTHORITATIVE. WhEN THE ' VAST MAJORITY OF PEOPLE WERE IU-ItIrATE^ 
THE FEW WHO COULD READ AND WRITE UNDERSTOOD THE ENORMOUS SOCIAL AND PSYCHOLOGICAL 
FUNCTIONS OF LANGUAGE/ USED IT TO CREATE TRANSCENDANT^ FINAL "TEXTS" THAT WERE 
SUPPOSED TO BE TAKEN AS THE FINAL AUTHORITY OF THE UNIVERSE~BY THE POOR AND IL- 
LITERATE. Language was used as the . instrutcnt for the survival of the "fittest/' 

ORj MORE ACCURATELY^ THE LUCKIEST. 

The ISOLATION of writing Sk/lLS FROM THEIR CONTINUING ROOTEDNESS IN SPEECH ' 
and THOUGHT AND IN INTERPERSONAL^ ETHICAL BEHAVIORS^ IS THE VESTIGIAL FORM OF 
THIS TRADITIONAL RELIGIOUS ATTITUDE TOWARD LANGUAGE WHERE THE AIMRITY OF THE 
WRITTEN \<>9D WAS UNIMPEACHABLE AND THE MERE ATTAINMENT OF LITERACY WOULD RENDER 
ONE A MEMBER OF THE ELECT. In OUR SOCIETY LITERACY HAS BEEN THE MAIN INSTRUMENT 
OF REDUCING THE POWER AND INFLUENCE^ AND EVEN THE EXISTENCE OF^ AN ELECT OLIGARCHY. 
The LARQE NETWOPK of pedagogical ESTABLIShtCNTS GREW FROM THE CONSCIOUS INTENTION 

10 
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of previous generations to provide the instruments of self-direaion for each 

INDIVIDUAL. The personal REUTIQNSHIPS between TEACHERS AND STUDEm"S ARE ETHICAL. 
SOCIAU psychological, and intellectual ALL AT ONCE. LANGUAGE IS THE SUBJECT 
THAT MDST readily ENGAGES THESE MULTIPLE DIMENSIONS. WRITING IS THE MEANS OF 
NEGOTIATING LANGUAGE AWARENESS AND SELF-AWARENESSj TO TREAT IT AS A SKILL IS TO 
REDUCE THE OVERALL POTENTIALITIES OF LANGUAGE. No TEACHER CAN FORCE A STLDENT . 
TO GROW OR DEVELOP. ThE BEST I THINK WE CAN DO IS TO CULTIVATE MOTIVATION^- IN ' 
THE CASE OF WRITING. THE MOTIVES Tp TELL WHAT IS IMPORTANT TO PEOPLE OF IMPORTANCE 
TO THE INDIVIDUAL. - . 

The MOST certain, but also the most difficult, means of creating MOTIVATION 
IN THE CLASSROOM IS TO TELL WHAT IS IMPORTANT TO ME TO THOSE I CLAIM TO TEACH. 
If what I SAY AND m\J I WRITE ARE AUTHENTICALLY AND SECURELY MOTIVATED. I WILL 
SEE others' writing THE SAME WAY. AND^THE ACTIVITY OF TEACHirJG MYSELF AND. TEACHING 
OTHERS WILL BE THE SAME ENTERPRISE^ 



/ 
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